	IOE CDE Small Grant Application Form 2019 / 2020

	
Name of applicant(s) and department(s):
Nicole Brown, CCM

Proposed research:
Disclosure dances in doctoral education

Introduction and background
My proposed research "Disclosure dances in doctoral education" speaks specifically to the theme of "Equality, diversity and inclusivity and the doctoral journey", but it also relates to themes of employability, wellbeing and emerging academic identities. 

Discourses in higher education and the wider academic communities have identified a stark underrepresentation of individuals with chronic conditions, disabilities and/or neurodivergence (Brown and Leigh, 2018). Statistical reports (Institute for Employment Studies, 2019; HESA, 2017, 2020; The Royal Society, 2014) highlight that the rates of disclosure fall at particular transition points, such as from undergraduate to postgraduate, from doctoral to postdoctoral researchers and from junior to senior academics. In parts, these drops in disclosure rates can be explained through the fact that individuals with disabilities do not progress at the same rate as those without (Braddock and Bachelder, 1994; Wilkinson and Frieden, 2000; Roulstone and Williams, 2014). However, research also shows that disclosing chronic conditions, disabilities and/or neurodivergence is a significant personal and public statement and issue for the persons involved (Charmaz, 2010; Stanley et al., 2011). In an environment like academia that prides itself for its productivity and effectiveness (Taylor and Lahad, 2019) and that is largely linked to and associated with the male, rational, cerebral (Valian, 2005; Monroe et al., 2008), it is particularly difficult for individuals to admit to and disclose their perceived shortcomings.

If literature in relation to ableism and disabilities in academia is sparse (Brown, forthcoming; Brown and Leigh, forthcoming), publications relating to doctoral students are non-existent. Literature considers the doctoral journey as a rite of passage or initiation (Skakni, 2018; Kiley, 2009; Wisker et al, 2010) or in relation to identity formation (eg. Fotovatian and Miller, 2014; McAlpine et al., 2014; Bosanquet and Cahir, 2016), but the role of disabilities, chronic illnesses and/or neurodivergence play in navigating the doctoral journey are not mentioned, although the decision to disclose a condition is relevant for individuals’ emotional wellbeing and the subsequent managing of the conditions. Despite more awareness regarding disabilities and ableism in academia having developed recently, explorations of personal experiences relating to health, illness and disabilities in academia remain mostly anecdotal and are disseminated in public fora rather than academic publications (e.g. The Guardian, 8 December 2017; Deaville, 10 December 2012; Kelsky, 19 April 2013; Wood, 15 December 2013; Lock, 20 December 2013; Davis, 11 January 2014; Dunstan, 9 March 2014; Muller, 18 April 2014; Taylor-Jones, 5 June 2014; Pryal, 13 June 2014). Where disabled/chronically ill/neurodivergent students are discussed within the academic realm, such explorations relate to policy developments (e.g. Riddell et al., 2005) or pedagogical approaches to teaching (e.g. Konur, 2006) to support students or to highlight challenges to the widening participation initiatives (e.g. Fuller et al., 2004).

Research aim and question 
With this research project I aim to gain better understanding of the lived experiences of doctoral students regarding their navigation of the doctoral journey under the influence of disabilities/chronic illnesses and/or neurodivergence as well as to gain insights into performativity and the social life of disabled/chronically ill/neurodivergent doctoral students in contemporary HE contexts. It is my long-term aim to apply for grant funding to carry out a more systematic view of individuals' lived experiences with disabilities, chronic illness and/or neurodivergence in academia. However, significant groundwork is still needed for such an ambitious mixed-methods research, as currently we do still not know enough about the basic principles of disclosure at different stages in academia.

My previous research work has provided me with the insight that disclosure is a cost-benefit analysis between concerns of stigmatisation (Goffman, 1990/1963) and reasonable adjustments at a public level, but that at a private level, academics need to personally commit and admit to there being something "wrong" with them (Brown and Leigh, 2018). At this personal level, academics with chronic conditions or disabilities consciously apply particular strategies of information control (Goffman, 1990/1963) in order to uphold their public persona. If such disclosure dances (Oldfield et al., 2016) are common amongst established academics, then it stands to reason that doctoral students, too, need to navigate carefully their public and private selves, particularly so as they transition from postgraduate students to emerging academics. My overarching research question is therefore:
· How do doctoral students with chronic illnesses, disabilities and/or neurodivergence navigate disclosure during their doctoral journey?

The sub-questions to answer the research question are:
1. How do doctoral students play out disclosure in different settings (e.g. amongst family and friends, in supervisory relationships, in training sessions, as part of conference attendances, as a researcher engaging with participants)
1. In the views of doctoral students, how do cultural and socio-economic upbringing, gender and race impact disclosure? 
1. How do disabled/chronically ill/neurodivergent doctoral students manage their various physical surroundings and working environments in order to accommodate their specific needs?

To answer these questions, I have developed a two-stage approach combining multimodal mapmaking with interviews. 

Methodology, methods and ethical considerations
Within an interpretive qualitative research framework that seeks deep understanding of situated knowledge and contextualised particulars (Willis et al., 2007), I combine interviews as conceptualised as interactions between the researcher and the participants (Brinkmann and Kvale, 2015) with multimodal mapmaking (Powell, 2010; Gastaldo et al., 2018) in this embodied inquiry to account for the physical experiences of doctoral students with disabilities/chronic illnesses and/or neurodivergence.

Embodied inquiry is based on the following three principles: 1) Human language is limited and limiting, especially when individuals try to explain and describe sensations, such as pain, or other embodied and bodily experiences (Scarry, 1985; Sontag, 2003; Eccleston, 2016). 2) Related to the limitation of language, human understanding and experiences are fundamentally embodied (Finlay, 2015). And 3) Because of the embodiedness of human understanding and the arbitrariness of language, humans turn to metaphorical expressions and forms of communication in order to compensate (Lakoff and Johnson, 2003).

Ideally, I would employ a form of diary method (Bartlett and Milligan, 2015), however, doctoral students are already under pressure to ensure good progress with their studies, to continue their researcher development trainings and most often to undertake some formal teaching placements, and for ethical reasons I cannot accept the commitment that diary methods would require. Map-making therefore seems a reasonable and feasible compromise that will still allow for the sensory, embodied dimensions in this research.

The processes of map-making will be used to explore different contexts of disclosure situations such as the work and university settings, the supervisory relationships, and connections with family. I will recruit 25 participants to create maps of what disclosure feels like in those different settings allowing individuals to use their preferred forms of communication, such as drawings, collages, expressionist paintings, soundscapes, songs, videos, photographs and/or annotated writings. In a subsequent Skype interview of a maximum of 60 minutes we will then explore the map(s) in detail.

Data analysis will be undertaken in several stages. Following the double-hermeneutics of the researcher making sense of the participant making sense of the data (Smith et al., 2012), there will be an element of joint sense-making and analysis within and during the interviews between the researcher and the participant. Subsequently, I will analyse the data using NVivo (Saldaña, 2009; Bazeley, 2013; Bazeley and Jackson, 2014) and an iterative thematic inquiry process (Smith et al., 2012; Braun and Clarke, 2006, 2019). Following the principles of relational ethics (Austin, 2008) and the strengths of Indigenous research paradigms (Kara, 2018), participants will be considered as partners in this research who will have control over what they would like to communicate and share. The only significant ethical concern therefore is that I will use transcribers to transcribe interviews, as due to my own circumstances, I cannot transcribe interviews myself and require that support. I will counter this concern by only using professional transcribers who will be subjected to UCL's confidentiality regulations.  

Deliverables 
I will happily present findings at the CDE Doctoral Education Research Seminar and share implications with the Senior Leaders within CDE and at faculty level. Furthermore, I intend to write two research articles based on this research:
· a traditional research report on the study for Studies in Higher Education.
· a methodological treatise of the approach of undertaking mapmaking and combining the mapmaking with interviews for Sociological Methods and Research.

I plan to disseminate the findings at conferences. I attend the SRHE annual conference and the UCL Education conference regularly, and will suggest to present findings from this research on those occasions. But for this specific study I will also attend the Lancaster Disability Studies Conference in 2021. 

I already work with and consult for Wellcome, Springer Nature, UCL, University of Kent, University of Reading, the Society for Research into Higher Education and The Royal Society. I would therefore create an executive summary to share practical ideas with these stakeholders to further support doctoral students.

Finally, as stated at the beginning of this proposal, this project is intended as a stepping stone for a larger grant to provide a cohesive and coherent picture of disabilities and chronic illnesses in academia.

Estimated costs
	Art materials to support participants' mapmaking
	£445

	Transcriptions of 25 interviews @ £1.50 per min
	£2,250

	Skype-recording software
	£25

	Disability Studies Conference in Lancaster 
	£320

	Accommodation at conference in Lancaster
	£400

	Cost for Article Processing Charges (Studies in Higher Education)
	£1,340

	Ticket costs for train journey to Lancaster
	£220

	Total
	£3,660



[bookmark: _Hlk39154143]Dissemination 
In order to maximise the outcome of and from this research, I propose to host a dissemination event in an exhibition space as well as to create a curated exhibition with webinar online. This would allow for a presentation of the findings alongside an exhibition of artefacts created by or in collaboration with participants. 
	Exhibition space hire for a week 
	£200

	Art materials for the creation of the artefacts
	£200

	Refreshments for delegates
	£100

	Webspace for online curatorial exhibition 
	£100

	Total
	£600
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